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The Model Blend: ALEF Change Initiative Design 

Goals, Objectives, and Outcomes 

The Blended Learning Environment (BLE) is a new concept to many of our learners and 

instructors.  To maximize the learning gains of our English Language Learners while using the 

new ALEF online platform, both the learners and instructors require effective guidance in 

adopting research supported strategies that support and enhance teaching and learning in the 

BLE.  To direct this enrichment journey, my program, The Model Blend is a curriculum that 

provides BLE competency development for both learners and instructors.   

For leaners, the program content is partitioned into a six-week blended workshop to 

develop their active learning skills, improve their digital literacy, and enhance their 

metacognition. 

For the Instructional Staff, the program prescribes three modules spanning eighteen 

weeks, delivered in a blended format.  The first module: Transitioning to a BLE Learning 

Facilitator highlights research based instructional techniques proven to be successful in 

designing and facilitating a BLE.  The second module: Universal Design for Learning (UDL) in 

the BLE, develops instructor’s application of the UDL Framework for teaching and learning to 

promote accessibility for all learners in the BLE. The third module: Translation, guides 

instructors in developing a formula for analyzing student progress data to create Personalized 

Instructional Plans for their students. For those instructors who have difficulty implementing the 

strategies in their classroom as modeled by the program; the program requires intensive coaching 

led by voluntary Lead Instructors and Teacher Mentors trained in The Model Blend.  The 

coaching is paced and aligned with each of the three modules.  
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Significance of Change 

Immediately following the full implementation of the program, the Learners and 

Instructional Staff will demonstrate an ascensional shift in competencies within the BLE with 

respect to teaching and learning.  This will be evidenced in the learners by a substantial increase 

in comprehension and productivity. The instructors will have the ability to navigate the BLE 

with confidence by using instructional strategies from The Model Blend. Each strategy of the 

Model Blend will assist instructors in assessing and accommodating the different learning levels, 

styles, and types found in their classrooms. 

After successful cycles of the program have been accomplished, the learners will have 

developed skills that allow them to define their responsibility in learning, and monitor their own 

understanding of the content as they progress.  Furthermore, the organization will thrive with a 

fully trained staff, and a framework for training for newly hired instructors to develop into 

confident Learning Facilitators capable of amplifying learning in the BLE. 

An Informed Design 

The Model Blend is crafted and supported by sound pedagogical practices informed by 

recent academic literature.  Each module is effective in producing positive learning gains in the 

BLE by assisting educators in becoming more effective in their new roles as Learning 

Facilitators. 

Historical Overview of Blended Learning and Professional Development 

In the United States, technology has been intertwined with education as early as 1905, 

with the introduction of School Museums equipped with slideshows (Reiser, 2001).  Over time, 

the complexities of instructional technology have increased considerably. Classroom technology 

has become more affordable, and increasingly personalized.   A meta-analytic study on the 
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effects of mobile devices on student achievement in grades K-12 found that across all subjects, 

using mobile devices as opposed to traditional teaching methods harvests higher achievement 

scores (Tingir, Cavlazoglu, Caliskan, Koklu, & Intepe-Tingir, 2017).   

Blended learning began as an opportunity to use the World Wide Web in the classroom to 

accommodate diverse learners (Ross & Schulz, 1999).  At the start of the Third Millennium, 

Blended Learning emerged as a complement to Online Learning (Güzer & Caner, 2014).  

Professional Development has been documented to create significant learning gains in students.  

By assembling research spanning nearly a decade, Yoon, Duncan, Lee, Scarloss, and Shapley 

(2007) synthesized that Professional Development should be delivered with a deliberate and 

sustained approach.  This can be done by offering learning from four to ten months, which can 

yield a substantial increase of up to 21 percentile points in assessment scores (Yoon, Duncan, 

Lee, Scarloss, & Shapley, 2007).  The progression of teaching and learning strategies from the 

classroom, to online, to blending learning environments is evidence that the art and science of 

teaching is being constantly refined. Combining the promise of professional development with 

the possibilities of blended learning represents this same type of refinement. 

Current Findings 

Impact of Professional Development on Student Scholarship. Sustained professional 

development on integrating technology school-wide or into a single classroom improves the 

performance and productivity of instruction, this in turn produces increased student achievement 

(Kilion, 2016).  Successful facilitation of the BLE converges contextual, instructional, and 

technological competencies (Oliver & Stallings, 2014).  Professional Development is essential 

for training on the most important identified competencies for the successful facilitation of a 
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BLE: developing pedagogical strategies and instructional design (Oliver & Stallings, 2014).  

Therefore, to master these required competencies, instructors 

 should be prepared for the challenge of changing roles from center stage to Learning Facilitator 

by immersing in sustained professional development.    

Impact of Blended Learning on Educator Competency.  Effective instruction 

enhanced by technology requires the instructor to modify traditional strategies they may have 

previously used in the classroom (Fenton, 2017).  Modeling blended learning in Professional 

Development allows instructor to implement the BLE with fidelity established by their personal 

experience. Instructors should have hands-on training reinforced with continued personalized 

support to build their skills on site, as needed (Crompton, Olszewski, & Bielefeldt, 2016).   

Professional development delivered with a blended strategy is as effective as a traditional 

delivery (Belland, Burdo, Gu, 2015).  Implementing a sustained blended Professional 

Development with personalized support, positively impacts student achievement (Cieminski & 

Andrews, 2018).  It is vital in the BLE that instructor feel confident in their role of Learning 

Facilitator. To promote confidence, instructors require sufficient time to collaborate and refine 

their skills (Fenton, 2017). The flexible and personalized nature of the online segment of a 

curriculum helps build community among the stakeholders (Paskevicius & Bortolin, 2016).  

 

     Research Summary 

As supported by the literature, working towards the implementation of technology 

successfully within an entire school or single classroom requires a new skillset.  Together, 

Instruction enhanced with technology and Instructor Professional Development will increase 

student achievement. By using a blended model for professional development delivery, empathy 
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can be harvested on an intimate level.  As instructors work through learning, while collaborating, 

and building a culture of community in an environment similar to the one they will learn to 

structure for their students.  

Implementation Management 

To successfully manage the ambitions of this intervention plan, a dedicated 

Implementation Manager should be appointed.  As the Implementation Manager, I am 

experienced in guiding blended learning environments and creating digital content to 

differentiate learning experiences for diverse groups of learners.  To harness the distinguished 

potential of the BLE, I will methodically assemble a progressive team of Lead Instructors and 

Teacher Mentors who will guide, motivate and inspire instructors while continuously refining 

project goals and milestones. 
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